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Brackett and J\1ayer administered scales assessing The Big 
Five to a group of college students along with the MSCEIT and 
the SREIT. They found that scores on Big Five personality traits 
were more highly correlated with pmticipants' scores on the 
SREIT than on the MSCEIT. The trait of "extraversion," for 
example, had a correlation of0.37 with scores on the SREIT but 
only correlated 0.11 with scores on the MSCEIT. Therefore, it 
appears that self-report tests of emotional intelligence may offer 
limited information about a person above and beyond standard 
personality questionnaires. 

The biggest problem one faces in trying to use an ability
based measure of emotional intelligence is how to determine 
correct answers. Unlike traditional intelligence tests, emotional 
intelligence tests can lack clear right or wrong solutions. There 
are dozens of ways one could handle many emotion-laden situ
ations, so who should decide which is the emotionally intel
ligent way of doing things? Intrinsic to the four-branch model 
of emotional intelligence is the hypothesis that emotional skills 
cannot be separated from their social context. To use emotions 
in a useful way, one must be attuned to the social and cultural 
norms of the environment in which one interacts. Therefore, the 
model proposes that correct answers will depend highly upon 
agreement with others of one's own social group. Furthermore, 
experts on emotion research should also have the ability to iden
tify conect answers, since scientific methods have provided us 
with good knowledge on correct alternatives to emotion-related 
problems. 

Consequently, the MSCEIT is scored using two different 
methods: general consensus and expert scoring. In consensus 
scoring, an individual's answers are statistically compared with 
the answers that were provided by a diverse worldwide sam
ple of 5,000 respondents aged 18 or older who completed the 
MSCEIT prior to May 2001. The sample is both educationally 
and ethnically diverse, with respondents from seven different 
countries including the United States. 

In the consensus approach, greater statistical overlap with 
the sample's answers reflects higher emotional intelligence. In 
expert scoring, a person's answers are compared with those pro- · 
vided by a group of emotion experts, in this case 21 emotion 
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investigators elected to the International Society for Research 
on Emotions (ISRE). · 

.J The amount of overlae between consensus and expert scor
ing has been carefully examined. Participants' responses have 

· been scored first using the consensus method and then the 
expert method, and these results are then correlated with each 
other. The average correlation between the two sets of scores 
is greater than 0.90, indicating sizable overlap between the 
opinions of expertS and die general consensus of test-takers. 
Laypeople and emotion experts, in other words, converge on 
the most "emotionally intelligent" answers. The scores of the 
experts tend to agree with one another more than do those of 
the consensus group, indicating that emotion experts are more 
likely to possess a shared social representation of what consti
tutes emotional intelligence. 

The MSCEIT has demonstrated good reliability, meaning 
that scores tend to be consistent over time and that the test is 
internally consistent. In sum, given its modest overlap with 
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commonly used tests of personality traits and analytic intelli
gence, the MSCEIT seems to test reliably for something that is 
distinct from both personality and IQ. 

Putting Research to Work 
Research on emotional intelligence has been put to practical use 
with unusual speed. The reason may be simple: Experiments 
suggest that scores on ability-based measures of emotional 
intelligence are associated with a number of important real-
world outcomes. · 

Emotional intelligence may help one get along with peers 
and supervisors at work. Paulo N. Lopes of the University 
of Surrey in the United Kingdom spearheaded a study con
ducted at a Fortune 500 insurance company where employees 
worked in teams. Each team was asked to fill out surveys that 
asked individuals to rate other team members on personal 
descriptors related to emotions su<;:h as, "This person handles 
stress without getting too tense;' or "This person is aware of the 
feelings of others." 

Supervisors in the company were also asked to rate their sub
ordinates on similar items. Everyone who participated in the 
study also took the MSCEIT. Although the sample of partici
pants was small, employees who scored higher on the MSCEIT 
received more positive ratings from both their peers and their 
supervisors. Their peers reported having fewer conflicts with 
them, and they were perceived as creating a positive atmosphere 
at work. Supervisors rated their emotionally intelligent employ
ees as more interpersonally sensitive, sociable, tolerant of stress 
and possessing more leadership potential. Higher scores were 
also positively associated with rank and salary in the company. 

Emotional intelligence may also be important for creating 
and sustaining good relationships with peers. A different study 
conducted by Lopes and his collaborators asked German col
lege students to keep diaries that describe~ their everyday inter
actions with others over a two-week period. For every social 
interaction that lasted at least 10 minutes, students were asked 
to record the gender of the person they interacted with, how they 
felt about the interaction, how much they had wanted to make 
a certain impression, and to what extent they thought they suc
ceeded in making that impression. 

Scores on the using-emotions branch of the MSCEIT were. 
positively related to how enjoyable and interesting students 

. found their interactions to be, as well as how important and safe 
they felt during them. Scores on the managing-emotions branch 
seemed most important in interactions with the opposite sex. 
For these interactions, students scoring high on managing emo
tions reported more enjoyment, intimacy, interest, importance 
and respect. In addition, managing emotions was positively 
related to the students' beliefs that they had made the desired 
impression on their opposite-sex partners (coming across as 
friendly, say, or competent). 
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· Brackett also investigated how scores on the MSCEIT relate 
to the quality of social relationships among college students. 
American college students completed the MSCEIT along with 
questionnaires assessing the quality of their friendships and 
their interpersonal skills, In addition, these students were asked 
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that can be used for either prosocial or antisocial purposes. 
The ability to accurately perceive how others are feeling may 
be used by a therapist to gauge how best to help her clients, 
whereas a con artist might use it to manipulate potential victims. 
Being emotionally intelligent does not necessarily make one an 
ethical person. · 

Although popular claims regarding emotional intelligence 
run far ahead of what research can reasonably support, the 
overall effects of the publicity have been more beneficial than 
harmful. The most positive aspect of this popularization is a 
new and much needed emphasis on emotion by employers, 
educators and others interested in promoting social welfare. 
The popularization of emotional intelligence has ' helped both 
the public and research psychology reevaluate the functionality 
of emotions and how they serve humans adaptively in every
day life. Although the continuing popular appeal of emotional 
intelligence is. both warranted and desirable, we hope that · 
such attention will stimulate a greater interest in the scientific 
and scholarly study of emotion. It is our hope that in corning 
decades, advances in cognitive and affective science will offer 
intertwining perspectives from which to study how people navi
gate their lives. Emotional intelligence, with its fo~us on both 
head and heart, may adequately serve to point us in the right 
direction. 

Bibliography 
Bechara, A., H. Damasio and A. R. Damasio. 2000. Emotion, 

decision making and the orbitofrontal cortex. Cerebral Cortex 

10:295-307. 
Brackett, M. A., and J. D. Mayer. 2003. Convergent, discriminant, 

and incremental validity of competing measures of emotional 
intelligence. Personality and Social Psychology Bulletin 

29:1147-1158. 
Daniasio, A. R. 1994. Descartes' Error; Emotion, Reason, and the 

Huma1t Brain. New York: Putnam. 
Ekman, P. 1980. The Face of Man: Expressions of Universal 

Emotions in a New Guinea Village. New York: Garland STPM 

Press. 
Feldman Barrett, L ., J. Gross, T. Christensen and M. B~nvenuto. 

2001. Knowing what you're feeling and knowing what to do 
about-it: Mapping the relation between emotion differentiation 
and emotion regulation. Cognition and b:motion 15:713-724. 

. Gardner, H. 1983. Frames of Mind. New York: Basic Books. 

Goleman, D. 1995. Emotional Jntellig~nce. New York: Bantam 

Books. 

Gross, J. J. 1998. Antecedent and response focused emotion regulation: 
Divergent consequences for experience, expression, and physiology, 
Jourrwl of Personality and Social Psychology 74:224-237. 

!sen, A. M., K. A. Daubman and C. P. Nowicki. 1987. Positive affect 
· facilitates creative problem solving. Journal of Personality and 

Social Psychology 52:1122-1131. 
Lopes, P. N., M. A. Brackett, J. Nezlck, A. Schutz, I. Sellin and 

P. Salovey. 2004. Emotional intelligence and social interaction. 
Personality_ and Social Psychology Bulletin 30:1018-1034. 

Lopes, P. N., S. Cote, D. Grewal, J. Kadis, M. Gall and P. Salovey. 
Submitted. Evidence that emotional intelligence is related to job 
performanc'e, interpersonal facilitation, affect and attitudes at 
work; and leadership potential. . 

Mayer, J.D., and P. Salovey. 1997. What is emotional intelligence? 
In Emotional Development and Emotional Intelligence: 
Educational Implications, ed. P. Salovey and D. Sluyter, 
pp. 3-31. New York: Basic Books. 

Mayer, J.D., P. Salovey and D. Caruso. 2002. The Mayer-Salovey
Caruso Emotional Intelligence Test (MSCEIT). Toronto: Multi
Health Systems, Inc. 

Mayer, J.D., P. Salovey, D. R. Caruso and G. Sitarenios. 2003. 
Measuring emotional intelligence with the MSCEIT V2.0. 
Emotion 3:97-105. 

Pollak, S. D., and S. Tolley-Schell. 2003. Selective attention to facial 
emotion in physically abused children. Journal of Abnormal 
Psychology 22:323-338. 

Salovey, P. and J. D. Mayer. 1990. Emotional intelligence. 
Imagination, Cognition, and Personality 9:185-211 . 

Salovey, P., J.D. Mayer and D. Caruso. 2002. The positive 
psychology of emotional intelligence. In Handbook of Positive 
Psychology, ed. C. R. Snyder and S. J. Lopez, pp. 159-171. New 
York: Oxford University Press. 

DAISY GREWAL is a doctoral student in the social psychology program 
at Yale University. She received her B.A. in psychology from the Uni
versity of California, Los Angeles in 2002 and her M.S. in psychology 
from Yale in 2004. Her research focuses on gender stereotypes and 
prejudice, particularly in organizational contexts. PETER SALOVEY, 
who earned his Ph.D. from Yale in 1986, is Dean of Yale College 
and Chris Argyris Professor of Psychology at Yale, where he directs 
the Health, Emotion, and Behavior Laboratory and holds additional 
pro.fessorships in management, epidemiology and public health, and 
social and political studies. His research emphases are the psychologi
cal significance and function of mood and emotion, and the applica
tion of principles from social and personality psychology to promoting 
healthy behavior. Address {or Salovey: Yale University, Depru1ment of 
Psychology, 2 Hillhouse Avenue, New Haven, CT 06520-8205. Inter
net for both: daisy.grewal @yale.edu.peter.salovey@ya1e.edu 

mt:M: ildfJ'!'"i""tiiMJW 1!i'N1F ~~ 
From American Scientist, July/August 2005, pp. 330-339. Copyright 0 2005 by American Scientist, magazine of Sigma Xi, The Scientific Research Society. Reprinted 

by permission. 

113 


